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This statement details our school’s use of pupil premium funding to help improve the attainment 

of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the outcomes for disadvantaged pupils last academic year. 

The Merton Primary  School overview 

Detail Data 

Number of pupils in school 413 

Proportion (%) of pupil premium eligible pupils 11.9% (49 pupils) 

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended – you must 
still publish an updated statement each academic year) 

 

Date this statement was published 17th December 2025 

Date on which it will be reviewed 1st December 2026 

Statement authorised by Lisa Jones 

Pupil premium lead Sophie Lapworth 

Governor / Trustee lead Gill Hussey and Liz Moore 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £73,435 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£2,129 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£75,564 
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Part A: Pupil premium strategy plan 

Statement of intent 

At The Merton Primary School, we aim to use the Pupil Premium funding to ensure that our 

disadvantaged children reach their full potential both academically and personally and leave 

our school with the same skills and knowledge as our non-disadvantaged children. We have 

identified that a significant percentage of our disadvantaged children also have special 

educational needs and are supported throughout each phase of their primary education 

ensuring we make reasonable adaptations and offer targeted support to ensure success.  We 

recognise that disadvantaged children can face a wide range of barriers which may impact on 

their learning. We will also consider the challenges faced by other groups of vulnerable pupils 

such as those with a social worker or those requiring pastoral support in response to turbulence 

in the home.    

We Aim to:  

• Remove the barriers affected by living costs, and any difficult family circumstances.  

• Narrow the attainment gaps between disadvantaged pupils and their non-

disadvantaged counterparts both within school and nationally.   

• Ensure ALL pupils are able to read fluently and with good understanding to enable 

them to access all of the curriculum offered to them.   

• Develop confidence in the ability of our pupils to communicate effectively in a wide 

range of contexts.   

• Enable our pupils to look after their social and emotional wellbeing and to develop 

resilience.   

• Remove the barriers for our pupils that lead to poor attendance (below 95%)   

Our Approaches  

1. High-quality, adaptive teaching. Ensuring an effective teacher is in front of every class 

has been proven to have the greatest impact on closing the disadvantage attainment gap 

and at the same time will benefit the non-disadvantaged pupils in our school.    

2. Targeted academic support. There is strong evidence to show that activities where 

pupils work in smaller, more focussed groups (interventions) with an effective teacher or 

teaching assistant can have a positive impact on achievement as long as the intervention is 

linked to the classroom teaching and the curriculum.    

3. Wider strategies. This is acknowledging that there are non-academic challenges to 

success in school such as wellbeing, attendance and behaviour which may also make it 

difficult for our disadvantaged pupils to achieve academically.   

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  
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1 Mental Well-being   

High number of children requiring social and emotional support due to 
turbulence in the home, which affects their mental well-being and impacts on 
their capacity to learn. 

2 Language and Communication  

Lower levels of language and communication skills on entry for disadvantaged 
pupils 

3 Attendance  

Attendance of disadvantaged pupils is significantly below non disadvantaged 
with a particular focus on persistent absence 

 

4 Phonics and Reading 

Some disadvantaged pupils with low phonic ability and delayed early reading 
skills who struggle to access the curriculum 

5 KS2 Writing Outcomes   

Disadvantaged children have gaps and challenges in writing including basic 
grammar and punctuation, stamina and sentence building. 

6 Cultural capital  

Experiences of some disadvantaged children outside of school is limited 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 
how we will measure whether they have been achieved. 
 

Intended outcome Success criteria 

To ensure disadvantaged children have 
improved mental health and well-being in 
order to have the capacity to learn,  to develop 
intrinsic motivation and to develop good 
learning behaviour 

Pastoral work shows recorded impact and 
improvements in mental health/ pupils’ 
capacity to learn  

Pupil and parent voice show better sustained 
levels of well-being, stability and parent/pupil 
support 

ELSA programmes delivered through 
increased capacity demonstrate measurable 
progress transferred into class – Goodman’s’ 
/ Boxall / SDQ 

To prioritise Early Reading so that a greater  
number of Pupil Premium children pass the  
phonics screening in Year 1. 

All Pupil Premium children pass their phonics 
screening in year 1. 

Children have the correct reading books and 
are progressing through the book levels / are 
receiving additional adult support to enable 
this. 

All Pupil Premium pupils access our libraries 
and choose books for pleasure 



 

5 

Improved language and communication levels 
for disadvantaged pupils enabling progress and 
attainment across the curriculum 

Pupils demonstrate increased levels of 
confidence in speaking and listening and can 
discuss their knowledge and learning using 
ambitious vocabulary. 

Pupils access and demonstrate ambitious 
vocabulary from across the curriculum and 
transfer this into their written work.  

Oral language interventions and vocabulary 
development work will often be related to the 
current content of what is being taught, to 
ensure new vocabulary is contextualised and 
actively used by pupils in spoken and written 
work – improved outcomes evidenced in 
planning and work scrutiny. 

All pupils develop fluency in speaking and 
reading and a love of reading 

To ensure that all  our disadvantaged pupils 
attend school in line with non-disadvantaged 
pupils and to be above the National 
Expectation of 96%.    

Attendance data will show that attendance 
among Pupil Premium children does not fall 
below that of non-pupil Premium children.  

Any persistent absence is rapidly addressed 
and barriers to attendance removed and 
supported 

To enable pupil premium children to make 
expected, and accelerated progress to achieve 
at the expected standard.   

The percentage of Pupil Premium children 
achieving ARE and above will match that of 
non-pupil Premium children in Reading, 
Writing and Maths. 

Children will demonstrate progress following 
high quality first teaching and additional 
interventions including phonics interventions, 
additional reading support and talk boost  

Pupil discussions will show that our Pupil 
Premium children are knowing and 
remembering more in line with what has 
been taught and in-line with  non-Pupil 
Premium pupils 

 
 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to address 
the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £  20,000 
 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Quality first, 
adaptive teaching 
strategies  are 
employed to ensure 
the highest quality 
teaching 
adaptations and 
scaffolds are in 
place. Ensuring that 
leadership time is 
provided to enable 
time is given to this 

The difference between really good teaching and less 
effective teaching makes more difference to learning than 
any other factor within school. High-quality teaching 
narrows the advantage gap.  Being responsive to 
information about learning, then adjusting teaching to 
better match pupil need by:  

• Adapting lessons, whilst maintaining high 
expectations for all, so that all pupils have the 
opportunity to meet expectations. 

• Balancing input of new content so that pupils 
master important concepts.  

• Making effective use of teaching assistants.   

2,4,5 

Robust assessment 
procedures 
including the 
implementation of 
the standardised 
diagnostic 
assessment 
platform and 
resource base – 
NTS is used to 
highlight gaps in 
learning to inform 
high quality first 
teaching 

This support platform and test base provides accurate 
and consistent ways of identifying areas for improvement 
and providing intervention or teacher led re-teach. 

Use of Provision Map to target and track interventions 
based on entry / exit tasks ensure intervention is specific 
and targeted. 

EEF – Standardised Tests, Assessing and Monitoring Pupil 
Progress professional judgement about the best next 
steps; it also makes teaching more efficient by ensuring 
that effort is not wasted on rehearsing skills or content 
that a pupil already knows well.  

 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2 

 

2,4,5 

High quality CPD in 
teaching and 
learning 

Staff development sessions and planning process to 
support key ideas around effective teaching and learning 
based the Walk Thrus of Modelling, Guided Practice and 
Scaffolding 

EEF 

Effective professional Development - Guidance Reports 

https://walkthrus.co.uk/ 

 

2,4,5 

High quality CPD in 
Maths 

Improve the subject knowledge and pedagogical 
knowledge, teaching and supporting the learning of early 
maths. NCETM Mastering Number Program – embedding 
into KS1 and Implementing in KS2 NCETM – Specialist 
Knowledge for Teaching Mathematics – to develop 

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://walkthrus.co.uk/
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mathematical subject knowledge and understand the 
pedagogy that underpins the teaching  Effective 
professional development plays a crucial role in improving 
classroom practice and pupil outcomes- EEF 

Working with the Maths Hub as part of BEP focusing on 
oracy and mastery. 

EEF:  

Improving Mathematics in the Early Years and Key Stage 
1 

Improving Mathematics in Key Stage 2 and 3 

 

High quality CPD in 
Writing 

To provide CPD so that staff provide a high quality 
English Journey based on the Stronger Foundations and 
the Writing Framework and develop ‘explore, experiment 
and create’ approach as a base for a bespoke model 
developed in school to support the writing journey. 
Provide opportunities to work collaboratively on different 
aspects and stages of the writing process  Pupils 
effectively plan, draft, write, revise and edit (school 
based: Explore Experiment Create) 

 

Stronger Foundations 

The Writing Framework 

 

5 

Reading Fluency 
LKS2 

Embedding of 3 Weekly Fluency Lessons to support 
Reading Speed in Decoding and Accuracy  Ofsted English 
Research Review It is critical that children achieve fluency 
in the early stages of learning to read. This frees up their 
working memory and allows them to focus on 
comprehension 

EEF: 

 

Read Write Inc 

4 

Early Reading Lead, 
supported by DHT 
to provide CPD and 
support for teachers 
and TAs 

Phonics approaches have been consistently found to be 
effective in supporting younger readers to master the 
basics of reading, with an average impact of an additional 
four months’ progress. The school has adopted the Read, 
Write Inc scheme and all staff have received 2 days of 
high quality CPD for all teachers and TAs 

EEF: 

Phonics 

 

Read Write Inc 

1,2 

 
  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths?utm_source=/education-evidence/guidance-reports/early-maths&utm_medium=search&utm_campaign=site_search&search_term=Maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths?utm_source=/education-evidence/guidance-reports/early-maths&utm_medium=search&utm_campaign=site_search&search_term=Maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3?utm_source=/education-evidence/guidance-reports/maths-ks-2-3&utm_medium=search&utm_campaign=site_search&search_term=Math
https://www.gov.uk/government/publications/strong-foundations-in-the-first-years-of-school/strong-foundations-in-the-first-years-of-school
https://www.gov.uk/government/publications/the-writing-framework
https://www.ruthmiskin.com/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://www.ruthmiskin.com/phonics/
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Targeted academic support (for example, tutoring, one-to-one support, structured 
interventions)  

Budgeted cost: £ 36,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Re-teach model using 
overstaffing to provide 
weekly intervention – Y6 

Teachers will ‘re-teach’ their own pupils weekly 
around key misconceptions. Evidence suggests 
that this an effective strategy for ensuring 
gaps are quickly identified and closed.   

EEF One to One tuition and Small group 
intervention 

 

2,4,5 

Phonics interventions for 
pupils in EYFS and KS1 

Our phonics progress and successes following 
our ‘keep up not catch up’ approach and daily 
interventions/ over learning during the last 
academic year have guided us to continue this 
approach this academic year Phonics has a 
positive impact overall (+5 months) with very 
extensive evidence and is an important 
component in the development of early 
reading skills, particularly for children from 
disadvantaged backgrounds. EEF Phonics 

 

2 

Reading interventions 
and daily reading for 
targeted readers 

On average, reading comprehension 
approaches deliver an additional six months’ 
progress. Successful reading comprehension 
approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and 
involve activities and texts that provide an 
effective, but not overwhelming, challenge. 
EEF reading comprehension. 

4 

Pixl based TA 
interventions – Focus 
groups on key areas of 
Reading, Writing, Maths 

Teachers will identify key areas where gaps 
need to be closed through weekly programs 
e.g. Neli, Talk boost 1:1 Reading, Writing focus 
groups, Phonics, NTS  

EEF One to One tuition and Small group 
intervention 

 

2,4,5 

ELSA Support, targeted 
Drawing and Talking and 
pastoral sessions 

ELSA to support mental health and wellbeing 
to ensure children are in a good place to learn  
ELSA sessions have a strong evidence base 
indicating a positive impact on children form 
disadvantaged backgrounds   Social and 
emotional learning approaches have a positive 
impact, on average of 4 months over a year of 
academic progress  EEF – Social and Emotional 
Learning 

1,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=Reading%20Comp
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=/education-evidence/teaching-learning-toolkit/social-and-emotional-learning&utm_medium=search&utm_campaign=site_search&search_term=social%20and%20emi
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=/education-evidence/teaching-learning-toolkit/social-and-emotional-learning&utm_medium=search&utm_campaign=site_search&search_term=social%20and%20emi
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 18, 000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Play TA’s at lunchtime,  
nurture lunch club, 
provision of zones of 
play 

Play TAs at lunchtime facilitate positive creative 
play and foster strong relationships that   Social 
and emotional learning will focus on the ways 
children work alongside their peers, teachers, 
family and community   EEF - Social & Emotional 
approaches have a positive impact on pupil 
learning by up to 4 months 

1,3 

Pastoral Support 
Worker to provide 
targeted support for 
children and families 
NHS Mental Health 
Worker to offer 
specialist mental health 
support 

Including Lego Therapy and drawing and talking  
to offer a resolution based therapy targeted at 
children who need help to overcome a particular 
difficulty with social or emotional skills that will 
transfer into class. On average, SEL 
interventions have an identifiable and valuable 
impact on attitudes to learning and social 
relationships in school. They also have an 
average overall impact of four months' 
additional progress on attainment. (EEF)  
Drawing &Talking as a therapeutic program to 
support children with trauma in a safe space 
that may be a barrier to effective learning or 
communication.  Social and emotional learning 
will focus on the ways children work alongside 
their peers, teachers, family and community    
EEF - Social & Emotional Learning 

1,3 

Embedding the 
principles of good 
practice set out in the 
DfE’s Working together 
to improve school 
attendance   

Work with families to identify the importance 
and provide the motivation and incentive to 
raise attendance beyond 95% and work towards 
the school’s target of 97%+.  Regular 
monitoring of disadvantaged children, swift 
intervention, good communication and support 
will result in better attendance.  DFE Guidance 
following engagement with schools that have 
significantly reduced absence 

5 

Bespoke and targeted 
support to ensure our 
most disadvantaged 
pupils have access to a 
wealth of opportunities 
to increase the cultural 
capital experiences 
including clubs, 
residentials, trips, 
music lessons   

Overall, the average impact of arts participation 
on other areas of academic learning appears to 
be positive but moderate, about an additional 
three months progress. EEF Outdoor Adventure 
Learning might provide opportunities for 
disadvantaged pupils to participate in activities 
that they otherwise might not be able to access. 
Through participation in these challenging 
physical and emotional activities, outdoor 
adventure learning interventions can support 
pupils to develop non-cognitive skills such as 
resilience, self-confidence and motivation. EEF
  

6 

Total budgeted cost: £ 74,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=/education-evidence/teaching-learning-toolkit/social-and-emotional-learning&utm_medium=search&utm_campaign=site_search&search_term=social%20and%20emi
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning?utm_source=/education-evidence/teaching-learning-toolkit/social-and-emotional-learning&utm_medium=search&utm_campaign=site_search&search_term=social%20and%20emi
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning?utm_source=/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning&utm_medium=search&utm_campaign=site_search&search_term=outdoor
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning?utm_source=/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning&utm_medium=search&utm_campaign=site_search&search_term=outdoor
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Part B: Review of the previous academic year  

Outcomes for disadvantaged pupils 2025-2026 

The IDSR shows that the gap between the school’s disadvantaged pupils to National non-

disadvantaged is widening for the percentage of pupils achieving the expected standard in 

Reading, Writing and Maths. However, the gap between school’s disadvantaged compared to 

National disadvantaged is below but not significantly. Last year  

However, the progress of disadvantaged pupils in Reading, Writing and Maths at the end of Key 

Stage 2 has been above National for 2 years. 

Around two thirds of children largely made accelerated progress relative to their start points and 

in line with their peers. Carefully matched books to phonic ability and extra high quality phonics 

sessions continue to improve phonics for nearly all disadvantaged children. Our internal data for 

KS1 suggests that pupils from disadvantaged backgrounds are making significant progress and, 

in most cases,  this is in line with their non-disadvantaged peers.  

Phonics 

There were 55 pupils who were eligible for the phonics screening check in Year 1 in 2025. All of 

them sat the check and 11 pupils did not meet the phonics expected standard.  

80% of pupils passed the test (Nat 80%). There were 5 pupils eligible for PP, of these 2 met the 

expected standard (40%). Both these pupils are receiving targeted intervention. 

 

Only two of our disadvantaged children did not meet the expected standard in the phonics 

screening at the end of year 1, this year one of the pupils has moved schools and the other is 

receiving targeted support in year 2.  

 

The impact on our current Year 6 cohort indicates our strategy is resulting in significant 

improvement both is terms of attainment and progress. Pupil behaviour, mental health and well-

being continues to be a priority for children and their families at The Merton. Significant stress 

remains on families and as a result the school successfully uses pupil premium funding to support 

the well-being of pupils. We continue to see success from and use strategies such as our full-

time pastoral support, Forest Schools and support with Breakfast Club for those needing a more 

positive start to the day. Disadvantage children have benefitted hugely from extending pastoral 

support into lunchtimes and the increasing capacity for mental health provision and support 

including developing strong links the Charnwood Mental Health team who offer targeted and 
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effective support to pupils and their families who require more specialist support with regard to 

mental health.   

Attendance 

Overall attendance was 96.4% in 2024/25, higher than the national average (94.8%). FSM6 

attendance was  93.20 % which was above the National for FSM6 (89.4%). Attendance remains 

part of our strategy for this reason but there is an improvement in the number of disadvantaged 

children over 95% attendance due to targeted support including the provision of free or 

subsidised breakfast club.  

The school has benefited from extended use of ELSA trained staff, links with Charnwood NHS 

support, CPD for all staff and high quality monitoring, evaluation and feedback for Quality First 

Teaching and bespoke interventions for disadvantaged pupils. The school has made significant 

improvements to the school environment to allow better provision for intervention and support. 

Further work is focused on embedding adaptive teaching as a quality first teaching strategy 

designed to support pupils   

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium to fund 
in the previous academic year.  

Programme Provider 

  

  

 
 
 
 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information: How 
our service pupil premium allocation was spent last academic year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For 
example, about your strategy planning, implementation and evaluation, or other activity that 
you are delivering to support disadvantaged pupils that is not dependent on pupil premium 
funding. 

 

 


